Abstract. This paper describes a pedagogical pattern for cross-cultural language learning and its application in a case study involving learners in Australia and China. The pattern uses a multimedia discussion tool as its main component, supported by video conferencing and chat. We analyze how students interacted with the tools, especially the documents they created and the commenting behavior. Based on this analysis, we give a set of recommendations relevant to practitioners and researchers in technology-enhanced language learning.
Introduction
Today's views on language learning emphasize communication, interaction and authenticity. Learning communicative competence [10] and interaction has become an integral part of communicative language learning [4] ; language as discourse implies using real, complete and authentic situations [5] . The Internet facilitates communication, interaction and cross-cultural learning tremendously. The following paper describes how several Internet-based tools were used in blended classrooms to promote the production of spoken language using synchronous and asynchronous tools for collaborative learning tasks and intercultural exchange.
Description of the Participants
This case-study brought together students from Shanghai, China and Monash, Australia. The 82 Chinese students were adult learners (ages 20-30) enrolled at Shanghai Jiao Tong's Distance Education College, which offers blended classrooms that allow students to participate in "real" classrooms and by watching the classes at home, live and recorded. The students enrolled in the unit "Newspaper Discussion" that focused on current news. The course took place 3 hours once a week for 15 weeks. The 31 Australian students are undergraduates (ages 18-22) enrolled in the unit "Chinese Media Studies (CMS)". CMS focuses on Chinese domestic and international news and current affairs as seen through the eyes of the online Chinese media. Each week for 13 weeks students attend a 2 hour seminar focused on text-based media and a one hour computer lab focused on Internet based media and tools. Classes are face to face.
A Pedagogical Pattern for Cross-Cultural Language Learning
We planned the cross-cultural language learning to take place in the following way. A synchronous video conference using Skype serves as the kick-off meeting in which the instructors and students from both classes introduced themselves. At the same time, the joint chat group is created to allow for asynchronous communication. Then, a teacher creates the first multimedia document. For this purpose, we have been using the free Web tool VoiceThread (VT). In our case study, the Australian instructor recorded a video where he introduced himself. In addition, teacher and students jointly create a document. These two activities help the learners to get used to the tool. In the following weeks students upload documents, either created at home or in class. By using an asynchronous tool, students can participate whenever they have time. The teachers encourage commenting on the documents by several classroom activities: commenting from the classroom and by discussing documents and comments.
Analysis
Student Presentations. The students produced a significant amount of multimedia documents, in total 43, with 15 authored by Australian students and 28 authored by Chinese. 5 threads consisted of videos (4 Australian, 1 Chinese), 21 of pictures (1 Australian, 20 Chinese). Students did not interact similarly with all threads. Only slightly more than half of all threads received at least 1 comment (5 Australian threads, 21 Chinese threads). Of the 82 enrolled Chinese students, 17 produced at least 1 VT. This number is low but corresponds to the college's average number of students who hand in homework (20-25%). The Australian students were divided up into groups of 4 or 5 and all 8 groups produced at least one thread.
The threads covered a wide range of topics, with significant difference between the two classes. About 1/3 of the threads (10) created by the Chinese students covered cultural topics, such as differences between Chinese generations, festivals and food. The remaining 2/3 (18) presented aspects of the private life of the students, such as self introductions, job description, holiday pictures, and their home village. This ratio is inversed in the Australian threads. They focused mostly on Australia (11 on tourism, food, animals, educational system, etc). Only 4 threads were of a more personal nature, namely self-introductions and how they spend their time during Easter.
The VT titles reflect this difference in personal vs. impersonal threads. Half of the Chinese threads had titles that could be classified as personal, such as "My company life", "My home village". In contrast, Australian titles were more "objective": "Australia's Educational System", "Australian Food". Interestingly, even the threads of a more personal nature carried impersonal titles such as "Easter Australia".
